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Abstract
This article reports a systematic review of Intercultural Communicative Competence 
(ICC) in the field of foreign language teaching and learning with the aim of identifying 
tendencies in ICC research. Based on the PRISMA methodology (Urrútia & Bonfill, 2010), 
there was conducted an analysis of 79 research and reflection articles written between 
2010 and 2022 which met all the criteria established in a search protocol. The search was 
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developed in two phases. The first phase places emphasis on identifying various trends 
regarding ICC and the second one focused on the critical dimension of ICC. The analysis of 
all the studies lead to the identification of several challenges that could be assumed from 
future researchers: approaching ICC from a critical perspective, implementing innovative 
strategies for the development of ICC, analyzing ICC into policies and curriculums. 
The foray into this field broadens the view of what language teaching should be in the 
education of tomorrow.

Keywords: Intercultural Communicative Competence, foreign languages, PRISMA 
declaration.

Resumen
Este artículo presenta una revisión sistemática de la Competencia Comunicativa 
Intercultural (CCI) en el campo de la enseñanza y el aprendizaje de lenguas extranjeras 
con el objetivo de identificar tendencias investigativas en la investigación de la CCI. Con 
base en la metodología PRISMA (Urrútia & Bonfill, 2010), se realizó un análisis de 79 artí-
culos de investigación y reflexión escritos entre los años 2010 y 2022 que cumplieron con 
todos los criterios establecidos en un protocolo de búsqueda. La búsqueda se desarrolló en 
dos fases. La primera fase puso énfasis en las tendencias investigativas en el campo de la 
CCI y la segunda se centró específicamente en la dimensión crítica de la CCI. El análisis de 
todos los estudios condujo a la identificación de varios desafíos que podrían ser asumidos 
por los futuros investigadores: abordar las CCI desde una perspectiva crítica, implementar 
estrategias innovadoras para el desarrollo de la CCI, analizar las CCI en políticas y currícu-
los. La incursión en este campo amplía la visión de lo que debería ser la enseñanza de idio-
mas en la educación del mañana.

Palabras clave: Competencia Comunicativa Intercultural, lenguas extranjeras, declaración 
PRISMA.

1. Introduction

Intercultural Communicative Competence (hereinafter, ICC), studied from the 
context of bilingual education, is a topic of growing interest in recent years, mainly 
due to the contemporary dynamics generated by globalization and by the post-
pandemic society that brought along social, political, economic, and cultural 
changes that undoubtedly created new communication scenarios. Thus, migratory 
phenomena, the use of new technologies as mediation in the educational field 
and, hence, the study of bilingualism as a linguistic reality that permeates all the 
dynamics of the current society, particularly the school system, make the study of 
language contact relevant from different perspectives.

From a sociolinguistic perspective, the study of ICC allows the analysis of the 
complexity of language and the different scenarios of contact between languages-
cultures and the linguistic and cultural riches that contribute to the understanding 
of the teaching and learning processes. From a psycholinguistic perspective, 
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studying ICC makes possible the understanding of bilinguality, properly speaking, 
such as the individuals’ intercultural competence, self-recognition, cultural identity 
and, overall, the recognition of individuals and their abilities to communicate in an 
increasingly interconnected world.

This article offers a general panorama of ICC current tendencies identified in the 
literature making emphasis on all the studies that bring the critical dimension into 
discussion. This systematic review gives educators, researchers and policy makers 
challenges and opportunities in the field of foreign language education to better 
teaching and learning processes in every educational context.

2. Literature review

Although the literature uses the terms IC (intercultural communication) and 
ICC as synonymous, this article adheres to the ICC concept given that – as 
indicated by Byram (1997) – this is the term that involves the interaction with a 
foreign language. ICC has been defined by multiple authors as an ability to carry 
out adequate and effective communication with people from other cultures 
(Byram, 1997; Fantini & Tirmizi, 2006; Oliveras Vilaseca, 2000) and as an ability to 
communicate appropriately, bearing in mind affective, cognitive, and procedural 
dimensions (Bennett, 2008; Meyer, 1991; Vilá Baños, 2005; Wiseman, 2002). In this 
regard, Wiseman explains “ICC competence involves the knowledge, motivation 
and skills to interact effectively and appropriately with members of different 
cultures” (Wiseman, 2002: 208); on his part, Bennett describes ICC as “a set of 
cognitive, affective and behavioral skills and characteristics that support effective 
and appropriate interaction in a variety of cultural contexts” (Bennett, 2008: 97). 
Research on ICC proposes culture and identity as inseparable elements in bilingual 
processes (Borghetti, 2019; Herrera Pineda, 2018; Herrera-Torres & Pérez-Guerrero, 
2021; Soto-Molina & Méndez-Rivera, 2021); the use of technology as innovative 
strategy to promote ICC effectively (Manzanares Triquet, 2020; Zadi  et  al., 2021); 
study of minority languages as strategy to strengthen cultural identity (Howard-
Malverde, 1998; Sumonte, 2020); new instruments to analyze ICC (González 
Plasencia, 2019).

The study of ICC and its relationship with foreign language teaching and learning 
shows that 2021 is the year with most investigations reported in the literature 
(following the search protocol stablished)1, as evidenced in Figure 1.

1 This search protocol is explained with more detailed in the Methodology section (§ 3).
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Figure 1

Number of publications consulted from 2010 to 2022

Note. Original research data.

Shen (2021) states that, although globalization has raised interest in the study of 
ICC, it was the arrival of the COVID-19 pandemic that increased its study, mainly 
through the mediation of technology in the educational field, which allowed for 
greater interaction among different cultures. Recently, the study of ICC continues 
to gain interest, and a significant number of investigations now center their analysis 
on the critical dimension of ICC (Aguirre et al., 2022); pedagogical strategies for the 
development of ICC (Nguyen, 2022; Villegas Paredes et al., 2022); analysis of cultural 
aspects in the writing by college students (Castrillón-Hernández et al., 2022); and 
measurement instruments of the IC (Luo & Chan, 2022).

Thereby, this article introduces the analysis of different studies in the field of ICC 
and bilingual education, considering the following guiding questions:

1.	 What are the research trends on the intercultural communicative 
competence (ICC) in the field of foreign language teaching?

2.	 How is the critical dimension included in ICC studies?

3. Methodology

This section accounts for the methodological procedure carried out to develop the 
systematic review. It includes the explanation of the search protocol and the results 
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obtained in each of the four steps developed (identification, screening, eligibility 
and inclusion).

This systematic review adhered to the PRISMA declaration (Urrútia & Bonfill, 
2010). The review was developed in two phases. The first one places emphasis 
on identifying various trends regarding ICC and the second one focused on the 
critical dimension of ICC. In both phases of the study, the protocol stablished the 
following inclusion criteria: studies conducted in English and Spanish on ICC, in 
all school contexts – nationally and internationally – since 2010 to the present and 
which followed the content variables established (ICC, foreign language, bilingual 
education/ critical dimension, criticality). The principal exclusion criterion 
established the fact of not having open access to the articles consulted.

3.1. Phase 1. ICC trends in foreign language teaching

In this phase the search strategy used was the following (“intercultural competence” 
or “Intercultural communicative competence”) and (“foreign language” or “Bilingual 
Training”).

	— Step 1. Identification
The databases consulted in the identification process were: Academic 
search, EBSCO, Science Direct, J-gate, Scielo, Sage, Oxford and Scopus. Table 
1 shows the number of articles identified.

Table 1

Data bases consulted in the first phase

Data bases Articles Percentages

Academic search 21 27,3%

EBSCO 20 26,0%

Science Direct 20 26,0%

Other sources2 16 20,8%

TOTAL 77

Nota. Original research data.

As shown in Table 1, a total of 77 articles were identified using the search 
strategy aforementioned. This first procedure was carried out considering 

2 J-gate, Scielo, Sage, Oxford, Scopus.
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the titles and abstracts of each study to determine their coherence with the 
criteria established.

	— Steps 2 and 3. Screening and eligibility
In the process of screening (which includes the deletion of duplicates) and 
eligibility (which is a complete reading of the texts to verify the inclusion cri-
teria) 16 articles were excluded. Thus, 61 articles were part of the study.

3.2. Phase 2. ICC and critical dimension

In the second phase, the search strategy used was (“intercultural competence” 
or “intercultural communicative competence”) and (“criticality” or “critical 
dimension”)

	— Step 1. Identification
In the identification process it was possible to select a total of twenty-two 
(22) articles in the Web of Science (WOS), SCOPUS and Academic Search da-
tabases as shown in Table 2.

Table 2

Data bases consulted in the second phase

Data bases Articles Percentages

WOS 8 36,36%

SCOPUS 6 27,28%

Academic Search 8 36,36%

TOTAL 22

Note. Authors’ creation.

	— Step 2 and 3. Screening and eligibility
In the process of screening and eligibility 4 articles were excluded because 
they corresponded to duplicates in the different databases. Thus, a total of 
18 articles made part of the review. Figure 2 summarizes the process develo-
ped in the two phases.
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Figure 2

Phase 1 and 2

Note. Authors’ creation.

As shown in the diagram, a total of 79 articles were included in both phases. 
In phase 1 several tendencies were identified, including: the countries where ICC 
is most studied, the methodology implemented in ICC studies, and the contexts 
where ICC is mostly analyzed; in phase 2 it was possible to analyze how is ICC from 
its critical dimension approached in FL settings.

4. Results and discussion

4.1. Phase 1. ICC research trends

Addressing the first question: What are the research trends on the intercultural 
communicative competence (ICC) in the field of foreign language teaching? It was 
possible to identify several tendencies as shown below:

4.1.1. ICC and research methodologies

One of the first tendencies around ICC and bilingual education deals with the 
research methodology. Most of the studies in this field were conducted primarily 
from a qualitative perspective (n=25; 40,99%); few studies addressed said variable 
from a quantitative (n=9; 14,75%) or mixed perspective (n=11; 18,03%), and most of 
the papers corresponded to reflections and review papers (n=16; 26,23%).
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Studies that focused on the qualitative and mixed synthesis inquired mainly on 
the attitudes, perceptions, and conceptions of students and/or teachers regarding 
the intercultural communicative competence, as in the research by Ponce de 
Leão (2018) who describes the perceptions, profile, and practice of nine teachers 
from schools in Portugal about ICC. The teachers in said context, according to the 
results, continue to grant relevance to the development of the communicative 
competence (focused on the linguistic competence) and assume that including the 
cultural aspect is time consuming; they express their desire to contribute to the 
development of ICC, but this is not reflected in their teaching practice because they 
have no clarity on the type of skills that must be developed in students to achieve 
said goal. Likewise, English teaching, in this context, is associated mainly with 
cultural aspects of the United States and the United Kingdom, leaving the other 
Anglophone countries out of study; this is evidenced in the materials chosen by the 
teachers. It is concluded, then, the need to train the teaching staff on ICC so they 
can bring it effectively to the classroom.

Żammit (2021) in her research with Maltese teachers reached similar conclusions. 
Although teachers showed a positive attitude with regards to the introduction of ICC, 
in their teaching practices there is no real didactic transposition in the classroom. 
The foregoing due to the lack of training in this topic. The author concludes by 
highlighting the need to develop intercultural skills in foreign language teachers so 
they can interact effectively with people from other cultures and, above all, so they 
can promote this skill in their students.

In this same line, Naidu (2020), in Australia, reported homogeneous findings in 
a qualitative study with 10 teachers of Indonesian as foreign language, which shows 
the need for formal training of teachers, given that although official documents 
and institutional policies recognize interculturality as an important aspect in the 
curriculum, confusion remains on the part of the teaching staff regarding the 
language-culture relationship and, hence, a conscious practice where culture is 
integrated into the teaching and learning processes is not carried out effectively.

From a mixed approach, and within the Colombian context, the study by Patiño 
Rojas  et  al. (2020) sought to identify beliefs and perceptions about the concept 
of ICC of 241 students from the third, fifth, seventh, and ninth semesters in the 
English-French foreign language career in a public university through a survey 
and a questionnaire of open questions for focal groups. From this research, it is 
concluded that there is a need to involve ICC in a more solid way to consolidate a 
critical interculturality and that future professors must be more informed about 
cultural aspects as central contents in the communication process. It also concludes 
that it is necessary to train professors in the field of foreign language teaching so 
they can consolidate into their practice the language-culture relationship.

From this same approach, the research by Permatasari & Andriyanti (2021) created 
an action plan to develop ICC among college students, given that it recognizes that 
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many English professors, in Indonesia, do not integrate the teaching of the culture 
and use didactic and pedagogical materials that ignore the importance of cultural 
elements in teaching a foreign language. Shen (2021), also in the Asian continent, 
proposes a pedagogical strategy to develop ICC among college students by 
recognizing that “The persisting problem is that most of the scholars have focused 
more on language ability development while few have paid on ICC development” 
(Shen, 2021: 188); this author creates a model to teach ICC denominated “Online ICC 
Training Model”, which after its implementation proves having positive effects on 
the level of intercultural communicative competence of students.

In the case of quantitative research, the studies towards ICC primarily report 
the levels of this competence reached by teachers and students. It is the case of 
the research by Espinoza-Freire & León-González (2021) who analyzed, from 
the cognitive, procedural and affective dimension, the ICC level of 442 primary 
education teachers in Ecuador3. The study arrives at conclusions quite similar to 
those reported in qualitative and mixed studies; although the importance of ICC 
is recognized, there are still many weaknesses on how this knowledge is put into 
practice. Among the results of said study, medium to high level of knowledge is 
evidenced about the regulatory framework that supports intercultural education, 
but low level of knowledge about the methodologies incorporated in the classroom 
to develop ICC. In other words, the findings evidenced are not congruent among 
the dimensions; even though high percentages are observed in the cognitive and 
affective dimension, the opposite is evident in the procedural dimension. Alfonzo 
De Tovar (2020), with this same methodology and considering Fantini’s model 
(2006), assessed ICC from four dimensions: knowledge, skills, attitudes, and cultural 
awareness, and reports the impact of mobility programs in the development of ICC 
of college students in Spain. The results of this research highlighted the importance 
of intercultural instances or didactic strategies that permit contact between native 
and non-native students to improve the skills of intercultural speakers.

The reflection and discussion articles found in the literature emphasize on the 
analysis of critical interculturality in curricular policies and designs (García León 
& García León, 2014)); the importance of teacher training for the development 
of ICC (Quintriqueo et al., 2017); the need to develop ICC in the foreign language 
classroom (Fernández Sánchez-Alarcos, 2021; Noreña Peña & Cano Vásquez, 
2020; Sánchez-Torres, 2014; Rico Troncoso, 2018); and the incorporation of new 
technologies as strategy to improve ICC (Abril Hernández, 2018; Hřebačková, 2019; 
McCloskey, 2012).

3 The instrument used was a questionnaire of 34 questions grouped in every dimension and or-
ganized in a Likert scale from 0 to 10. The questionnaire was expert validated and piloted in the stu-
died context. To determine the reliability of the instrument the Cronbach’s Alpha coefficient test was 
conducted.
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As aforementioned, studies on ICC in the field of foreign languages ​​are carried 
out primarily under a qualitative methodology; There are few studies that approach 
this variable from a quantitative or mixed perspective; In this sense, González 
Plasencia (2020) proposes that given the nature of the components of the CCI, it 
would be advisable to use mixed methods that holistically capture the development 
of this skill.

4.1.2. ICC and Geographic location

Another tendency found through this review deals with ICC and the geographic 
location of its studies, identifying many European and Latin American countries 
interested in this field as can be evidenced in Figure 3; this tendency, however, 
considers the fact that within the inclusion criteria established in the search 
protocol the languages Spanish, English and French were selected and some other 
studies might had been excluded due to this criterion.

Figure 3

ICC and geographic location

Note. Author’s creation.
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For Latin American countries, like Bolivia, Chile, Cuba, Mexico, and Ecuador, 
emphasis is made on interculturality, but from the ethnic/indigenous communities 
or migration contexts (Howard-Malverde, 1998; Sumonte, 2020). For European 
countries, like Russia, Portugal, France, Rumania, Poland, and Slovakia, a very low 
number of investigations into ICC in the field of foreign language teaching and 
learning is reported in the databases consulted (as aforementioned, it might be 
related with the limitations of the language of the studies reviewed). Spain and 
Colombia are the countries that reported more research in this field, with 14 and 15 
cases respectively, which represents 47,55%. In these contexts, many of the studies 
focus on the development of pedagogical or didactic proposals to promote ICC 
in foreign language classrooms. The research by Mejía & Agray Vargas (2014), for 
example, shows the experience of 10 Australian students of Spanish as a foreign 
language who lived an intercultural experience in situ. Through a short stay in 
Colombia, the authors demonstrate that these types of strategies permit foreign 
language students greater understanding about linguistic and cultural aspects 
that favor their intercultural communicative competence. Other strategies, such 
as telecollaborative experiences (Evaluate group, 2019; Villegas-Paredes  et  al., 
2022), portfolios (López-Fernández, 2014), practice communities (Arismendi 
Gómez, 2021), and didactic strategies based on fictionality (Herrera Pineda, 2018), 
demonstrate that by making the academic community aware of the importance of 
recognizing culture (both their own and that of others), allows the development of 
intercultural skills that impact positively on the linguistic and cultural knowledge; 
that is, after implementing didactic and/or pedagogical proposals, there is an 
evident reconfiguration of concepts and classroom practices that favor the inclusion 
of intercultural speakers.

4.1.3. ICC and contexts of study

Now, considering the different contexts in which studies towards ICC were 
developed, it was possible to identify a different tendency, demonstrating that is 
the university context the focus for ICC researchers. The data collected from the 77 
initial documents indicate that, in the university context a total of fifty-two (n=52; 
67,53%) articles study ICC from this context, while in primary and secondary level 
a total of eleven (n=11; 14,28%) articles were identified; the 18.19% left correspond 
to articles directed to both contexts. Equally important, the search identified that 
most of the research on ICC is focused mainly on analyzing students (n=36; 46,75%) 
and teachers (n=33; 42,85%) separately, rather than in interaction (n=8; 10,4%).

Some of the articles in this tendency are the reflection by García León & García 
León (2014) and the reflection by Rico Troncoso (2018). The former proposes that 
critical intercultural educational is part of experiences and it should be always in 
the frame of a contextualized dialogue. In this sense, it is important for professors 
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and students to recognize the importance of the language-culture relationship and 
it can be transcended, as the authors also suggest, to a bilingual education that is 
positioned in an emancipatory interest, that is, a critical perspective that transcends 
merely from linguistic and sociolinguistic knowledge to the pragmatic field; where 
it is not only possible to analyze reality but also to propose and make changes. 
The latter, proposes that communicative competence should not be the sole goal 
of language teaching; instead, intercultural abilities should be enhanced to better 
communication. The author also emphasizes in the need to recognize the language 
and culture relationship; arguments also proposed by the reflections by Barrera 
Vázquez & Cabrera Albert (2021), Martínez Lirola (2018) and Paricio Tato (2014).

4.2. Phase 2. ICC and the critical dimension.

Considering the second question of this review: How is the critical dimension 
included in ICC studies? There can be evidenced a strong tendency of research 
studies towards ICC in its critical dimension. Kumaravadivelu (2006) explained this 
critical turn as

The critical turn is about connecting the word with the world. It is about re-
cognizing language as ideology, not just as system. It is about extending the edu-
cational space to the social, cultural, and political dynamics of language use, not 
just limiting it to the phonological, syntactic, and pragmatic domains of language 
usage. It is about realizing that language learning and teaching is more than lear-
ning and teaching language. It is about creating the cultural forms and interested 
knowledge that give meaning to the lived experiences of teachers and learners. 
(Kumaravadivelu, 2006: 70)

In this regards, several studies have been carried out, researching on diverse to-
pics that approach this dimension: critical language awareness (Farias, 2005)4, cri-
tical interculturality (Gutiérrez, 2022), citizenship education (Calle Díaz, 2017; Ahn, 
2015), intercultural citizenship (Porto, 2013, 2019; Porto  et  al., 2018), Intercultural 
Service Learning (ISL) (Rauschert & Byram, 2018), critical intercultural commu-
nicative competence (Leal Rivas, 2020; Marimón Llorca, 2016), criticality (García 
Balsas, 2021; Parks, 2018), and critical cultural consciousness (Parks, 2019).

4 This publication is not included in the sample of research analyzed for the selected period. 
However, we consider it necessary to cite this work given its relevance and influence with respect to 
“critical language Awareness” in the subsequent decade, as illustrated in the following section.
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4.2.1. Critical Language Awareness

Farias’s reflection (2005) proposes the integration of critical language awareness 
(CLA) with critical pedagogy for teaching English as a foreign language. The 
author, who returns to the postulates of Fairclough & Donmall, defines CLA as that 
conscious recognition of the nature and function of language as a social practice, 
“the sensitivity of a person and his awareness of the nature of language and its 
role in human life” (Donmall, 1985 in Farias, 2005: 112). From critical pedagogy, and 
considering the contributions of Freire, the author emphasizes in three principles: 
1) Teaching as emancipatory 2) Teaching focused on the recognition of difference 
3) Teaching analyzed from power relations, especially in excluded sectors. In this 
sense, the author suggests that CLA and Critical pedagogy could have great benefits 
for understanding the complexity and richness of communication and language 
and empowers students to reflect on the nature and function of language in society. 
Furthermore, it proposes that a focus on critical awareness of language allows 
teachers to decentralize their practices from a grammatical perspective towards an 
inclusive of the social and political dimensions. The author proposes that English 
teachers could use the concentric circles model proposed by Kachru in 1985 to 
explore the implications of the spread of English in the world and establish the 
relationship between the center and the periphery.

In this same line of thought, and mainly considering power relations, 
the recognition of difference, equity and justice, Gutiérrez (2022) proposes 
approaching the teaching of English as a foreign language taking into account 
critical interculturality (CI). Starting from the basis that language and culture are 
dynamic and that language goes beyond representing a linguistic code, the author 
highlights the critical intercultural approach as a way of recognizing diversity, of 
generating spaces of criticism in which the appreciation of different perspectives 
is privileged, reversing prejudices and stereotypes, consolidating identities and 
recognizing the value of their own life stories and establishing an explicit connection 
of the importance between language and culture. This is how the author presents 
a didactic strategy implemented in her courses over a period of three years and 
shares with the academic community the work units she carried out to account 
for said intercultural approach. These units are based on the critical recognition 
of who we are and where we come from, exploring the origin of names (of each 
student), the effects of colonization, identities and diversity. It also explores the role 
and composition of contemporary families, the diversity of communities and the 
different ways in which many people are discriminated against and marginalized. 
The author concludes by highlighting that although this strategy can be improved by 
teachers and researchers, it is a starting point to understand how all the theoretical 
foundations can be put into practice in a meaningful way.
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4.2.2. Critical Intercultural Communicative Competence

Now, focused on the teaching of Spanish as a foreign language (ELE), the 
critical dimension has been oriented towards the so-called “critical intercultural 
communicative competence (CCIC)”, a term that was born from the research of 
Marimón-Llorca (2016) and is taken up in the research by Leal Rivas (2020) but 
which has not been sufficiently explored from other research in the field of bilingual 
training and interculturality and which could receive great contributions from 
other perspectives. The ICCC is described by Marimón-Llorca as the expansion 
of ICC where language, discourse, society and diversity come together and as “a 
verbal and social «know-how» aimed at developing the ability to understand the 
language and interact from the individual understood as social actor” (Marimón 
Llorca, 2016: 199). From her study with 19 students learning Spanish as a foreign 
language, Marimón Llorca puts his concept of ICCC into practice by analyzing an 
opinion journalistic text based on four stages: 1) From the image to the words in 
which it is introduced essential vocabulary for the understanding of the text; 2) 
Approach to the textual organization from which aspects of syntactic order are 
analyzed to obtain a list of actors (subjects), actions (verbs), and values ​​(adjectives); 
3) Critical understanding of the text presenting the different perspectives on the 
main topic, and emphasizing those stereotypical visions to generate discussion; 4) 
Critical expression that implies the participation of students in the reconstruction 
of the text based on new syntactic and lexical combinations that allows them to 
assume a different perspective positioned from respect and cultural diversity. From 
this experience, the author concludes that the ICCC allows us to reflect on the role 
of language, its form and function in the construction of new perspectives.

From this same conception, and returning to the concept of ICCC proposed by 
Marimón Llorca (2016) and Leal Rivas (2020) conducted a research with Italian 
students learning Spanish as a foreign language whose objective was to analyze 
cognitive subprocesses in academic writing. From the functional dimension, this 
study starts from the recognition of language as a communication vehicle through 
which meanings are constructed and reconstructed. Similarly, the author recognizes 
intercultural communicative competence as a language learning that is consciously 
generated and that delves into linguistic and cultural diversity as part of the teaching 
and learning process. The author also positions critical intercultural communicative 
competence as a process that has its foundations in the communicative intention, 
in one’s own experience as a starting point for the reconstruction of meanings 
and in the understanding of the structure of the text that gives importance to the 
semantic, lexical, and grammatical logic of the organization of the text. From this 
research, it is concluded that approaching writing processes based on a critical 
understanding allows the improvement of cognitive subprocesses such as planning, 
textualization and revision.
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4.2.3. ICC and citizenship education

Now, addressing the critical dimension of ICC from the conception of language 
teaching as a platform for the creation of global citizens, studies around citizenship 
education, intercultural citizenship and intercultural service-learning have 
generated different contributions to this dimension, as shown by research in the 
international context by Porto et al. (2018), Porto (2019), Ahn (2015) and Rauschert 
& Byram (2018). In 2018, Porto, Houghton and Byram report some studies that were 
part of a proposal for a special issue on intercultural citizenship education to a 
language teaching research journal. Considering Byram’s contributions, criticality 
is defined as the center of citizenship education since it allows conscious action 
that starts from self-reflection and personal and social transformation through 
intercultural dialogues. Thus, the studies reported by the authors discuss criticality, 
nativism, the intercultural speaker, loyalty to the nation-state, internationalism and 
action in the community, which are part of intercultural citizenship education.

The study by Uzum et al. (2017), for example, focused on the analysis of the use 
of inclusive and exclusive plural pronouns in multicultural education textbooks in 
the United States, concluding that there is a great need for textbooks’ creators to 
reflect the cultural and linguistic diversity of students and to promote a critical and 
reflective understanding of cultural and linguistic identities. In the case of nativism 
– which the authors define as a belief based on the fact that native speakers have 
superior linguistic competence and a deeper understanding of the culture associated 
with the language – Derivry-Plard’s study (2013) focused on the figure of the native 
language teacher in Japan and its impact on language teaching, concluding that the 
figure of the native language teacher can lead to discrimination and exclusion of non-
native speakers in language teaching and that it is important to promote a critical 
and reflective understanding of linguistic and cultural identities in intercultural 
education. Another of the several investigations reported by Porto  et  al. (2018), 
focuses on intercultural service-learning. Thus, they return to the study of Wu (in 
Porto et al. 2018) who carried out a two-week experience with Taiwanese students in 
a Filipino community which allowed them to develop intercultural skills and have a 
significant impact on the life experience of the participants.

Another study reported by Porto (2018), in Argentina, showed a case study with 
seventy-six (76) Argentine students and twenty-three (23) British students (mostly) 
of foreign languages ​​to promote language learning from the CLIL methodology 
(Content Integrated Learning and Foreign Languages) and it was also based on the 
development of intercultural citizenship. Based on a telecollaboration experience 
between students around a historical-social theme of interest to both contexts 
(the Falklands War). The author highlighted the theory of intercultural citizenship 
as a valuable tool to improve language teaching and promote intercultural 
understanding and attitudinal, procedural, and cognitive dimensions.
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In Korea, based on the concept of intercultural critical consciousness – 
proposed by Byram – Ahn (2015) carries out an analysis of the teaching of English 
in immersion fields and suggests that although in these contexts the development 
of Intercultural citizenship, this is an important task for teachers and researchers, 
since it is possible to guide students to critically integrate into society and help 
their development through concrete actions. The author confirms the importance 
of equipping students to function in a diverse world, with the objective, among 
other things, of overcoming stereotypes, understanding otherness and promoting 
the understanding of their own cultural values.

Along the same lines, but in the Colombian context, Calle Díaz (2017) recognizes 
that bilingual training contexts are an appropriate scenario to promote the 
development of global citizenship since it is from these areas where greater diversity 
and confluence of different cultures can be evident. Likewise, the author suggests 
that the social and political dimensions should not be foreign to the educational 
field and that it is the role of the school to “educate good citizens” who assume a 
participation in the construction of society. In this sense, the author analyzes how 
Colombian policies contribute to the promotion of global citizenship and suggests 
that although basic standards for citizen competencies have been introduced in 
the curricula, which are based on peace and coexistence, democratic participation, 
plurality, identity and the appreciation of differences; and the chair for peace 
that lays its foundations in justice, human rights, the sustainable use of natural 
resources, historical memory, among others, the discourse is still far from practice 
in the classrooms. Furthermore, as the author analyzes, institutional policies adopt 
a superficial view of global citizenship and adopt basic levels of those proposed by 
UNESCO for its development in the classroom.

4.2.4. ICC oriented models

Finally, from the critical dimension of intercultural communicative competence, 
it was possible to identify studies that have contributed to the oriented models of 
the ICC. It is the case of the research of Parks (2018) who, based on research with 
students enrolled in a degree program in German at four universities in the United 
States and the United Kingdom, proposes a sixth knowledge to the framework 
provided by Byram: “knowing how to recognize oneself” (savoir se reconnaitre). This 
knowledge is defined by the author as:

The ability to critically reflect on the world and themselves from a perspective 
situated outside the learners’ own culture/cultures and that of the target culture 
(TC). Through this critical reflection, learners are able to recognise themselves as 
members of a society that is foreign to others and discover how their own beliefs, 
behaviours and discourse are comparably culturally marked. (Parks, 2018: 120)
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In this way, Parks explains, the learner is situated in a multilingual perspective 
that allows him to reflect on his own culture(s) and the culture of the target 
language from “outside” his own perspective, allowing, in turn, to recognize his 
discourse as culturally comparable. The author, likewise, contributes a new element 
to literature: “communicative criticality,” which she describes as a new form of 
criticality that arises specifically from the learning of foreign languages ​​in which 
there is a recognition of semiotic systems and linguistic aspects of the L1 and the 
FL, so that, based on the comparison and understanding of the limitations in one’s 
own language and in the foreign language, there can be a reconstruction of the “I” 
concomitantly with the development of said knowledge.

5. Conclusions

Responding to the initial research question: What are the research trends on 
intercultural communicative competence (ICC) in the field of foreign language 
teaching? The following trends may be proposed. In the first place, considering 
research methodologies, it was found that the qualitative approach prevails in ICC 
research related to the field of bilingual education. From this approach, teaching 
profiles and students and professors’ perceptions towards ICC are mainly analyzed. 
Overall, a homogeneous conclusion is observed in the different studies analyzed: 
there is minimum development of ICC in the classrooms due to, primarily, the lack 
of knowledge about the language-culture relationship, which leads to classroom 
practices focused on the development of linguistic skills and where cultural aspects 
are ignored or shyly and momentarily included.

Secondly, in the databases consulted, Spain and Colombia are the countries that 
in recent years have focused their research interest on interculturality and foreign 
language teaching. In these countries, different strategies have been explored to 
develop intercultural skills by using technology as a primary tool at the forefront 
of changes and situations imposed by current society. Thereafter, regarding the 
population studied in the field of interculturality, a dichotomous analysis is evident 
in most of the studies; that is, students and professors are analyzed separately, not 
in the same interaction; besides, the university context is the one that researchers 
study more. These findings represent a challenge for future research that seek to 
explore ICC from a holistic perspective and from different academic settings.

Considering the second question that guided this review, it was possible to 
analyze how ICC is introduced in language teaching. Thus, it could be evident 
that the importance of language awareness, citizenship education, critical 
interculturality, otherness, among many other constructs are nowadays leading 
the academic discussions. What the critical turn highlighted is the importance of 
moving from theory to practice, and the need of including ICC into educational 
policies and curriculums. For this to happen, teacher training is necessary so that 
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the concept of ICC is strengthened from the conceptual, methodological, and 
didactic view. Recognizing the language-culture conceptual perspective will be the 
starting point to develop ICC; without this recognition, the task of transcending to 
teaching from the merely linguistic view would be difficult to solve. A call is made 
for the development of intercultural values in foreign language classrooms from the 
recognition of the self to the recognition of others.

All these findings highlight the importance of going beyond conventional 
language teaching and promoting a critical and intercultural approach that connects 
language learning with a deeper understanding of the social, political and cultural 
dynamics of societies. Language teaching based on intercultural communicative 
competence from its critical dimension allows the construction of active citizens, 
who assume a critical and reflective role to face society’s problems.
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